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PROBLEM the incidental 

learning spelling cannot 

ignored either those who 
would teach spelling special sub- 
ject those who would not. The 
question not merely that reaching 
decision the relative merits 
the incidental and the direct methods 
teaching this subject. Adequate data are 
necessary not only for competent de- 
cision which these two plans 
should used, but also for the effective 
setting either the plans. 

Before one can decide whether not 
rely wholly even chiefly upon the 
incidental learning spelling, such ques- 
tions the following must answered: 
What are the activities subjects con- 
nection with which incidental learning 
occurs? What, how much, learned 
incidentally? How the results obtained 
purely incidental learning compare 
with those obtained direct teaching? 
How feasible and economical from 
the standpoint administration pro- 
vide for the incidental teaching spell- 
ing? Even those who hold that spelling 
should taught separate period can- 
not escape the necessity inquiring into 


the degree which spelling learned 
outside the spelling period. Words which 
can safely left incidental learning 
may omitted with profit from the 
spelling course study. Moreover, words 
which are placed regular spelling lists 
presumably will require much less review 
for maintenance they are frequently 
written outside the spelling period. One 
the most difficult problems grading 
the course study spelling dis- 
cover the degree which spelling mo- 
tivated and practiced through the various 
uses which are made writing each 
grade level, both and out school. 
Since there undoubtedly 
dental learning spelling through the 
reading and writing (and even the 
speaking) done connection with other 
school subjects, very important 
discover the nature and extent such 
learning. 

The present article limited con- 
sideration certain aspects the prob- 
lem incidental learning spelling 
connection with written composition. 
does not attempt give final answer 
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Most discussions the incidental 
teaching spelling deal with some plan 
for such teaching connection with com- 
position. These plans vary greatly their 
provisions for incidental and direct teach- 
ing. the one extreme the teaching 
spelling limited solely such learn- 
ing takes place connection with the 
writing done the composition period 
connection with other subjects. the 
other extreme incidental teaching 
name only, where spelling included 
under the heading “language and com- 
position” but actually taught sep- 
arate period, which often more 
related other language exercises than 
would spelling appeared the 
course study separate subject. 

Such incidental learning spelling 
results from writing compositions should 
manifested most clearly the ability 
spell the words used those composi- 
tions. Tidyman,? and 
others have reported studies children’s 
themes.* Unfortunately, since frequen- 
cies are reported for words found the 
most extensive these investigations, 
impossible determine how many 
times any given word was used and 
therefore impossible estimate the like- 
lihood that the word would learned 
incidentally. Moreover, from the descrip- 
tions these investigations seems likely 
that the reported word lists cannot re- 
garded validly reliably representa- 
tive the words that would written 
connection with the sort course 
study composition which now re- 
garded satisfactory. Because the 
fundamental importance data the 
language needs children different 


Franklin, Comcrete Investigation the 
Material English Spelling. The University South 
Dakota, Vermillion, 1915. 

Tidyman, Willard F., Survey the Writing Vocabu- 
No. 15, Bureau Education, Washington, 
D.C., November, 1921. 

The New Orleans Public School Spelling List. 
Hansell Bro., New Orleans, 1916. 

most important investigations the 
themes are the Third Yearbook 
D.C., 1925, 
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age levels, the investigations related 
this problem have been encouraged the 
University Iowa. The resulting studies 
may grouped under four large prob- 
lems: (1) How large the vocabulary 
children each age level? (2) 
what extent the present theme lists 
provide data the language needs 
children each grade level? (3) What 
the relative frequency with which words 
are used children each level? (4) 
what degree does the vocabulary 
children given level overlap that 
adults? 

Investigations Madeline and 
Madorah show conclusively that 
the child, upon entering school, has and 
uses vocabulary far excess that 
which can taught spell the 
first three years his school life. Data 
from the studies Mc- 
show that the best published 
theme lists not give adequate idea 
either the extent the nature the 
vocabulary which children should use 
use connection with the writing 
which approved for them each age 
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Iowa, Iowa City, 1924. 
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Which the Written Vocabulary Children Has Been 
Unpublished master’s thesis, State University 
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Jeannette M., Comparison the Writ- 
ten and Spoken Vocabularies Unpublished 
master’s thesis, State University Iowa, Iowa City, Iowa, 
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published master’s thesis, State University Iowa, Iowa 
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dren’s Unpublished master’s thesis, State Uni- 
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studies provide also valu- 
able, although incomplete, measures 
the relative frequency with which words 
are used needed young children. 
The investigations Lorenz, Mc- 
Kee, Rahja, Williams, Wilmarth, and 
Fitzgerald show also the degree which 
the writing vocabulary children over- 
laps that adults. Since the most im- 
portant measure the ultimate value 
incidental learning the degree which 
the child can spell the commonest words 
which will need permanently, 
obviously important know how fre- 
quently words permanent value are 
found the writing done children 
various grade levels. Such studies those 
cited above indicate, first, that the vocabu- 
lary that children use and need func- 
tion the subjects which they write; 
second, that when children write re- 
sponse well-balanced life situations, 
their vocabulary differs materially from 
that found children’s themes; and third, 
that overlaps significantly the vocabu- 
lary used adult writing. 

The foregoing statement implies that 
there any great good come from 
incidental learning connection with the 
writing which children course 
study composition, the course study 
composition must highly efficient. 
should planned, first, deal with 
those situations which children most 
frequently need write, and second, 
insure growth through these situations 
progressively from grade grade the 
point where children can write efficiently 
the common and important situations 
that demand writing adult 

The maximum incidental learning can 
obtained only when the work com- 
position carefully planned and super- 
vised that end. There should sys- 
tematic provision for the correction and 

For example such course, see: 


McBroom, Maude, Course Study Written 
Composition for the Elementary University 


Monographs Education, No. 10. State University 
Iowa, Iowa City, Iowa, 1928. 


elimination spelling errors made 
compositions. However, carrying out 
such plan there are two difficulties that 
must faced: first, children have only 
limited ability proofread their com- 
positions, and second, teachers them- 
selves are often very poor spellers. Mc- 
has shown that the attempt 
develop conscience” neces- 
sarily limited its results even the 
college level, because the fact that 
students are seriously deficient the 
ability tell whether not word 
spelled correctly. Similar deficiencies are 
reported from his investi- 
gation the proofreading ability 
elementary school students, and Green- 
his study the proofreading 
ability high school students. Investiga- 
tions and Richard- 
show serious shortcomings the 
part considerable proportion 
teachers training, and other investiga- 
tions indicate that many teachers serv- 
ice are seriously deficient their proof- 
reading the greatest benefits 
are accrue from incidental learning 
written composition, the proofreading 
ability both children and teachers must 
increased, and there evidence show 
that marked improvement can made. 
spite the limitations that have 
just been pointed out, considerable 
amount spelling learned incidental 


Judgment and Spelling Midland Schools XXXI 
(September, 1916), pp. 19-21. 
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Unpublished master’s thesis, State University Iowa, Iowa 
City, Iowa, 1924. 

Greenwood, Forest O., Spelling Dif- 
thesis, State University Iowa, Iowa City, 
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Hays, Martha L., Spelling Ability Normal 
Training Students High Unpublished master’s 
thesis, State University Iowa 1930. 

Morton, Myrtle, Study the Preparation 
Normal Training Students for Teaching Certain 
Unpublished master’s thesis, State University 
Iowa City, Iowa, 1936. 

Richardson, Eva A., Examination the Spell- 
ing Ability County Normal Students Un- 

ublished master’s thesis, State University Iowa, Iowa 
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Unpublished master’s thesis, State University 
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Recent Experimental Attacks 
Upon Certain Spelling 
Problems 


ARTHUR GATES 
Teachers College, Columbia University 


ticle discuss the bearing certain 

studies conducted the writer and 
his students upon certain problems 
spelling. The studies reported rep- 
resent only certain types approach 
the solution the problems and not 
pretended that they have produced all 
the data necessary. 

The first problem concerned with the 
range and variety information and skill 
that program spelling should attempt 
produce. According recent tradition, 
the program spelling has been largely 
confined the single purpose develop- 
ing ability spell accurately and care- 
fully chosen list words. Many Ameri- 
can schools, perhaps the majority 
them, attempt teach the elementary 
grades from 3,000 4,000 words which 
appear those most commonly used 
the writing children and adults. 
many schools the spelling assignment con- 
sists merely teaching the pupils learn 
spell these particular words, which are, 
one another basis, distributed 
through grades one two eight. 
these programs little done enlarge 
the vocabulary, least not beyond the 
words contained the spelling list, 
teach the pupils general principles de- 
riving word meanings, the principles 
involved generalization and transfer 
spelling, develop methods per- 
ceiving words which might useful 
reading. The primary purpose teach 


WILL the purpose this ar- 


the pupils spell the specific words con- 
tained the list. 

first problem concerned with the 
suitability the grade placement the 
word. Most authorities attempt place 
the words the various grades accord- 
ing some type evidence concerning 
the likelihood that pupil will need 
these words his writing and out 
school. Certain critics have raised doubts 
concerning the validity typical grade 
placements.’ has been alleged, for ex- 
ample, that many words are included 
typical spelling lists before the pupil 
really understands them well and before 
could have great use for them, either 

throw some light this problem, 
the writer, assisted Drs. Herbert 
Carroll and Leonard Wheat, drew 
list the words most commonly found 
representative American spellers and 
city and state spelling lists, and for each 
these 3,876 words, arranged test 
understanding. This test consisted mul- 
tiple choice exercises which the pupil 
was provided with four alternative words, 
phrases, sentences check. These 
were, far possible, arranged that 
the pupil who knew the meaning the 
word would practically certain check 
only one the several alternatives. They 
were critically evaluated provide 
exercise which the pupil who knew 


lary Education Series, No. 12. Greeley, Colo.: 
Colorado State Teachers College, 1931. 199 pp. 
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the word would not fail the exer- 
cise correctly because word difficulties 
the alternative exercise for other 
reasons. For example, blind man can- 

These exercises were given children 
until sufficiently large number cases 
from each the several grades was ob- 
tained enable determine the grade 
position which the percentage cor- 
rect solutions was follows: 40, 50, 60, 
70, 80, and 90. For example, the word 
meaning exercise for the first word, abil- 
ity, was done correctly 40% the 
pupils grade position 4.7; 50% 
grade 5.2; 60% 5.7; 70% 6.4; 
80% 7.5; and 90% some point 
above 8.0. Similar data for all the 3,876 
words will appear monograph en- 
titled Difficulties Spelling and Under- 
3,876 Common Words, 
published January the Teachers Col- 
lege Bureau Publications. 

survey the data obtained such 
tests, comparison with the average 
grade placement words American 
schools, shows considerable differences. 
If, for example, assume that word 
properly placed when known 
more per cent the pupils, find 
many words which appear the spelling 
list much earlier grade position. 
number cases the reverse true and 
all degrees divergences appear. Al- 
though obvious that there consid- 
erable room for discussion concerning the 
degree familiarity with the 
meaning which the desirable criterion 
for placement the spelling list, 
apparent from the results this study 
that whatever this figure may be, great 
many discrepancies will occur. 

will pointed out later, moreover, 
the time introducing word the 
spelling lesson 
upon what purposes the spelling lesson 
designed serve. Obviously, one pur- 
pose teach the pupil spell the 


word when quite sure use fre- 
quently his writing. Studies, such the 
one here reported, pupils’ knowledge 
the word, are indirect but suggestive 
evidence concerning the probability 
usage. Needless say, pupils may know 
perfectly well the meaning certain 
words which they may frequently hear 
frequently use speech but which they 
might not use extensively writing. The 
study pupils’ knowledge the words 
only one the criteria but 
probably rather significant one. The 
data are useful for the guidance teach- 
ers deciding what word meanings 
they need give considerable attention. 

The problem choosing words and 
arranging them the grades influenced 
also the method adopted teach- 
ing pupils spell. According one 
theory, learning spell each word 
largely specific task. assumed, 
other words, that when pupil learns 
spell given word, does little 
nothing more than learn spell that 
particular word. The program instruc- 
tion then becomes one seeing that 
the pupil studies specifically each word 
the list. Under this theory, words may 
properly distributed the grades ac- 
cording their utility writing. Many 
spelling programs following 
cedure make effort group words 
according common distinctive ele- 
ments other characteristics which could 
used for the purpose generalizing. 

the other hand, recent evidence has 
been secured which points the likeli- 
hood that children, whether aided the 
spelling instruction not, tend 
generalize considerable extent. The 
evidence that when pupil encounters 
word whose spelling has not mas- 
tered specific practice, attempts 
spell the basis his past experience 
with words similar one more re- 
spects. For example, child has learned 
spell the word pain, and other words 
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similar sound the same way, 
likely, when asked for the first time 
spell sane, write sain. Here per- 
fectly clear case generalizing trans- 
fer which psychologically correct. The 
outcome incorrect merely because the 
method spelling this word, adopted 
some time our history, does not con- 
form this precedent the language. 
Since some recent evidence indicates that 
children attempt solve their spelling 
problems terms their previous ex- 
periences, appears that good defence 
may made for organizing spelling 
program order guide the pupil 
much possible his generalizing and 
the transfer his such 
policy adopted, the grade place- 
ment words might very considerably 
affected. 

the present time, policies the 
teaching spelling reveal variety 
points view concerning the particular 
skills that should secured. For ex- 
ample, some spelling programs are re- 
stricted almost entirely bare word lists 
with without the use spelling rules, 
groupings, and other devices for effective 
generalization and transfer. these pro- 
grams obvious that little nothing 
except skill spelling expected. Other 
recent programs provide variety ac- 
tivities which the general meaning 
the word and the meaning roots and 
word parts, the general appearance 
words, and other characteristics are 
stressed. These might described 
“word study” programs which mean- 
ings, various aspects word forms, tra- 
ditions the language, and interest 
various kinds word manipulation, 
well spelling ability, strictly speaking, 
are considered. some programs 
would appear that formal informal ac- 
tivities developing word meaning 
vocabulary assume much importance 


Teachers College Bureau Publications. 1935. 
pp. 


as, even more importance than the de- 
velopment the ability spell. These 
programs are defended the ground 
that they produce much spelling ability 
the narrower programs and that they 
yield other forms valuable information 
and skill the same time. They are de- 
fended also the ground that they are 
more interesting than work limited 
spelling drill. some cases, the word 
study program takes over the task 
developing skill word perception, 
phonetic insight and other skills similar 
those formerly sought phonetic 
training some word study program 
more closely associated with reading. The 
proponents this plan argue with some 
justice that the study word form char- 
acteristics more fruitfully conducted 
relation spelling and other isolated 
word study than connection with read- 
ing. argued that introducing the 
study word fdrms the reading les- 
son interferes with normal reading, 
breaks the continuity the activity 
and has other ill effects. 

the writer appears, theoretical 
grounds, that there said 
for combining work spelling, word 
analysis commonly used assist reading, 
and activity designed enhance the un- 
derstanding word meanings rich 
and varied program. Properly managed, 
such organization word study ac- 
tivities may perhaps made more in- 
teresting and the skills better co-ordinated 
for the various purposes. Work dis- 
abilities reading has suggested that 
some ill effects come from teaching one 
type word study and procedure the 
phonetic lessons and quite different type 
the spelling exercises. many con- 
crete cases has appeared that the pupils’ 
reading and spelling are both greatly 
assisted selecting the type attack 
which highly serviceable both, ex- 
ercising such way that becomes 
tool for other purposes. Furthermore, 
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there some evidence that programs 
this type are just good as, even bet- 
ter than, the isolated spelling activities 
for producing spelling should 
added, however, that there are many 
possible organizations word study 
program that have yet receive experi- 
mental check and that possible that, 
with eye all possible desirable out- 
comes from word study, better program 
than any one yet checked practice 
scientific investigation could ar- 
ranged. 

Another issue the teaching spell- 
ing concerned superficially with the 
number words taught the ele- 
mentary grades and fundamentally with 
the nature the outcomes sought in- 
struction. stated above, according 
one theory, the most economical program 
spelling give the pupil good 
method attacking and have him em- 
ploy each 3,000 more words 
that presumably masters each and 
every one them. Such program, 
course, requires considerable time 
each grade, from the first second 
through the eighth grade. According 
another theory, better results may 
obtained emphasis put upon the de- 
spell word and using the dictionary 
and other sources finding the correct 
form the word when desired. Ac- 
cording this theory, much formal spell- 
ing instruction could dispensed with 
pupil given the tools techniques 
work early possible, and the teach- 
merely checks his ability and 
habit using these techniques rather 
than his mastery the spelling any 
particular set words. argued that 
necessary after-school life for 
pupil manage his own spelling prob- 
lems and that theoretically possible 
for him long before reaches 


Gates, and Graham, Frederick Value 
Various Games and Activities Teaching 
Journal Educational Research. Vol. 28. September, 1934. 


the eighth grade. far the writer 
aware, there experimental demon- 
stration this possibility which is, 
theoretical grounds, very attractive 
one. 

Studies spelling disabilities have, 
the writer sees them, tended show, 
the main, that difficulties and failures 
spelling result more from inadequate 
techniques than from anything else. 
analysis achievements within the class 
usually tends show that the good spell- 
ers are those that have caught the knack 
learning spell and have learned 
how help themselves, and the poor 
spellers are those who have not learned 
the tricks the trade. seems quite 
likely that the best spellers, even the 
third grade, given little more help 
perfecting their tools and learning 
use the dictionary, could get along 
quite well without further instruction. 
There is, also from the studies dis- 
ability, suggestion that the same result 
could secured for most the other 
pupils instruction were directed toward 
improving power and ability learn 
spell rather than learning the exact 
spelling additional group words. 
Mr. David Russell, Associate Educa- 
tional Psychology Teachers College, 
undertaking some significant investiga- 
tions upon this matter. 

fairly recent study the methods 
attack used good and poor spellers 
conducted Abernethy* and 
with eye photographic apparatus, have re- 
vealed certain significant differences be- 
tween the good and the poor spellers. For 
example, appears that the good spellers 
have better plan attack upon 
words and that they reveal skill rarely 
shown the poor spellers sizing 
word, spotting its peculiar difficulties and 

Abernethy. Ethel Records Eye- 
Movements Studying Journal Educational 
Psychology, 20, 1929, 695-701. 


Eye-Movements Learning Spell Psychological 
Review Mono. Suppl., 43, No. 1932. Pp. 
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conducting their study such way 
develop mastery the outstanding 
spelling problem problems particu- 
lar word. particular, they are character- 
ized their ability sense the difficul- 
ties each word and organize at- 
tack overcome these particular difficul- 
ties. might argued that this high- 
specialized and difficult skill develop 
and that would difficult one 
teach pupils, since the parts words 
which are hard for certain pupils might 
easy for others. That say, might 
argued that word scarcely presents 
difficulty common all pupils but rather 
unlimited number difficulties de- 
pending upon the individual. 

Some light thrown upon this problem 
series studies conducted the 
writer with the assistance Drs. Carroll 
and Over period years the 
3,876 words mentioned earlier were given 
children the various grades spell, 
and the results accumulated until mini- 
mum 200 misspellings was obtained 
for each word.’ The misspellings were 
then analyzed determine (1) what 
words show one two few mis- 
spellings outstanding frequency, 
and (2) what words showed some one 
two parts the outstanding source 
the spelling difficulty. 

With regard misspellings, the ap- 
pearance one two outstanding forms 
the common rule the case the 


And other assistance provided the Works 
Progress Administration. 

data are also reported the monograph en- 
titled Spelling and Understanding 3,876 Com- 
mon Words, lished the Teachers College Bureau 
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words studied. For example, quarter 
the cases (26.8%) the common mis- 
spellings account for 40% more all 
misspellings; nearly half the cases 
(45.6% the common misspellings repre- 
sent 30% more all misspellings. 
give the data another form, the 
3,876 words, only 10.2% had com- 
mon misspellings. That say, out 
every words did reveal one more 
misspellings which were rather outstand- 
ing. About two words out three showed 
one common misspelling, 22.4% showed 
two common misspellings and 
showed three. 

The data concerning the “hard 
are even more significant connection 
with the possibility assisting pupils 
direct their attention features the 
word which are very likely difficult 
for all nearly all persons. For example, 
96.2% the words are characterized 
having one more “hard parts.” 
95.9% the cases, the word shows only 
one two especially hard spots and 
72.5% the cases, the word reveals one 
and only one definite hard spot. other 
words, analysis the most commonly 
taught words shows theoretical basis for 
improving instruction spelling pro- 
viding the pupil with guidance locating 
and giving special attention the parts 
the word which offer special difficulty, 
which are commonly misspelled 
particular way. There remain, course, 
the tasks developing methods con- 
ducting such instruction and determin- 
ing the extent which such instruction 
practical and advisable. 


Descriptive Adjectives 
Children’s Vocabularies 


SARA CHASE 
Principal, Washington School, Springfield, Massachusetts 


WRITTEN composition our 
fourth-, fifth-, and sixth-grade chil- 
dren lacked vividness whether the 
subject matter was from their experience 
from classroom discussions. This lack 
seemed caused insufficient details 
inadequate descriptive adjectives. 

try learn more about the adjec- 
tives their command, attempted 
study those they listed good ones 
describe thirty-five nouns, including per- 
sons, animals, things (see Table I). 

Allowing plenty time for their think- 
ing and recording, the thirty-five nouns 
were stated orally, one time, for the 
children list one, two, three adjec- 
tives that seemed them good ones 
describe the particular thing being con- 
sidered. 

sure that the directions for pro- 
cedure were understood, 
nary oral work was done. They were asked 
give words that might used de- 
scribing giraffe. When they had sug- 
gested such words tall, thin, spotted, 
gentle, quiet and long-legged, they were 
asked give words that might used 
describing fox, but not describing 
dog; describing rose, but not de- 
scribing daisy. 

some the thirty-five objects were 
shown but not named, large and 
brilliant advertising poster the Indian 
Motor Cycle Company was exhibited with 
request for fitting descriptive words. 

examination the adjectives listed 
the children for the first two the 
thirty-five nouns showed that the majority 
had named colors. prevent the names 


the standard colors from appearing 
throughout the lists, the children were 
asked omit colors. 

careful study the children’s faces 
they wrote their adjectives opposite the 
number indicating the word being con- 
sidered showed that they found the fol- 
lowing ones more difficult than the 
others: cows, hens, roosters, plums, and 
the children the poems. 

Copies the lists made four chil- 
dren, given Table show something 
the range adjectives individual 
lists and the types errors made. The 
first two are typical the better papers, 
the second two the poorer ones. 

the complete lists there were 378 dif- 
ferent adjectives named these 227 
fourth-, fifth-, and sixth-grade children 
good ones use describing people, 
animals and things. The adjectives used 
the greatest number times are shown 
Table II. 

Some the nouns from the group 
thirty-five are given Table III with the 
entire list different descriptive adjec- 
tives named for each one them the 
227 children. Monkey and Goldilocks 
stand first with longer lists descriptive 
adjectives than any other nouns described. 

examination the average number 
adjectives named each sex each 
grade disclosed the fact that the girls 
named more adjectives than the boys did 
each case. grade four, girls named 
average adjectives, and boys, 28; 
grade five, girls named 34, boys 32; 
grade six, the average for girls was 39, 
and that for boys, 35. This difference 


all probability was caused part the 
longer reading lists the girls, for 
study five months had shown that the 
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TABLE 


DESCRIPTIVE USED INDIVIDUALS 


Nouns described 


Girl 


averaged books the boys’ 
The most frequent error found the 
lists was the use group words 


Boy Girl Boy 

elephants fat, smooth, fast big, husky, powerful fat large 

bears fat, slow clumsy, big, strong slow fat 

monkeys slender, fast, rough small, noisy quick, funny slender 

cows fat, slow, smooth slow, fat, spotted long 

hens fast, smooth, slender brown fast, slender little 

roosters rough, fast, slender large, pretty, noisy fat, quick slender, fat 

dogs fast, slender, rough large, mad, intelligent fast, long 

cats smooth, fast timid, spotted fast slender 

robins smooth, colorful pretty, noisy slender, tall little, slender 
10. pansies colorful, smooth small, beautiful very colorful slender, colored 
11. lilacs fragrance, attractive fragrant, purple 
12. tulips smooth long, slende: 


13. Goldilocks 


14. Robinson Crusoe 

15. Kit and Kat 

16. Lincoln 

17. Columbus 

18. Lindbergh 

19. The janitor 

20. The physical 
training 
director 

21. Fourth July 

22. 

23. Christmas 

24. Picture: Hiawatha 


25. Picture: Nokomis 

26. Picture: Robin- 
son Crusoe 

27. Vase 

28. Vase 

29. Vase 

30. oranges 

31. bananas 

32. plums 


33. Children 
Stevenson’s poem 
Time Rise 

34. Children 
poem 
Thought 

35. Children 
Stevenson’s poem 
Looking Forward 


bold, brave 


brave, kind 
good, brave 
honest, brave, kind 
brave, smart 
brave 
kind, good 
joyful, kind, 
good 


fireworks, enjoy 

dress-up, enjoy 

happy, joyful 

brave, kind, 
thoughtful 

kind 

kind, happy, brave 


slender, tall 

fat, pretty 

tall, fat, colorful 

juicy, sweet, delicious 

smooth 

juicy, smooth, 
delicious 

funny, lazy 


happy, gay 


happy 


curious, pretty, 
frightened 
brave, skillful 
Dutch, funny 
calm, kind 
brave, kind 
brave, kind, modest 
bald-headed 
sporting, tall, 
nice 


noisy, celebration 
chilly 

rejoicing, snowy 
sunset, pretty, sad 


old, rocky 
ragged, happy 


thin, slim 

short, wide 

tall, large 

orange, good, juicy 
long, yellow, tropical 
small, red, purple 


scolding, lazy 


happy, plenty 


proud, careful 


pretty 


brave 

famous 
brave, kind 
brave, willing 
brave, kind 
helps 


exciting 

fun 

fun, happiness 
brave, Indian 


old, kind 
big 


tall 

pale 

round, heavy 
round 

long 

sweet 


shy 


happy 


glad 


little 


big, slender 
little, fat 

tall, slender 

stout 

big, stout, slender 
smart 

fat 


fat, high 


large, fat 
fat, old, funny 


long, slender 
high 
sweet 
long, slender 
round, little 


criston (sic) 


selvish (sic) 


funny 
glad 


DESCRIPTIVE ADJECTIVES CHILDREN’S VOCABULARIES 


place single descriptive adjective. 
These words were the form com- 
plete sentences, adverb adjective 
phrases, verbs with their objects, nouns 
with modifiers. For example: pansy— 
have face” Hiawatha—" dressed 
good climber.” making the 
summaries, only descriptive adjectives 
were counted. The average number 
errors made per noun the 227 children 
was 49; the average number failures 
suggest any sort descriptive adjec- 
tives was per noun. 

few coined adjectives which, most 
cases, were formed the use the suffix 
ful the prefix appeared: skinful, 
breakful, unthoughtful, unobedient. Nice 
and pretty were the most abused words. 

consideration the facts stated 
the preceding tables brought these con- 
clusions: 

The children knew more adjectives 

than thought they did. 

They knew many that they were not 

using written oral work. 

The girls seemed have larger 
adjective vocabulary their com- 
mand than the boys did. 

One sixth the adjectives the 
complete list, and one half those 
the list adjectives mentioned 
the largest number times referred 
size and shape. 

The adjectives the list those 
mentioned the largest number 
times are not adequate for making 
details descriptions distinct and 
real. 


careful study the adjectives that 
our children had been able list good 
ones for describing thirty-five persons, 
animals, things convinced that their 
vocabularies along this line were not 
meager had supposed. have 
something more than assumption re- 
gard the adjectives used their written 


work decided tabulate all the 
descriptive adjectives used them 
variety written papers. connection 
with study their out-of-school inter- 
ests, had hand their descriptions 
parts favorite books and the best 
moving pictures seen during the past five 
months. these added descriptions 
some character history, literature, 
current event, descriptions our school 
pageant celebrating Springfield’s seventy- 
fifth anniversary, and accounts some 
their personal experiences. 

found that had 195 descrip- 
tions parts 151 favorite books. 
Ninety-nine these were written 
fourth-, fifth-, and sixth-grade girls, 
the boys. The 195 descriptions, which 
averaged about 100 words length, con- 
tained 147 different descriptive adjectives. 
The average number used girls was 
boys, 

ninety-five descriptions mov- 
ing pictures, these children used 
different adjectives. The length the 
descriptions and the average number 


TABLE 
ADJECTIVES USED THE GREATEST NUMBER 
TIMES 

words described Number times 

adjec- used 

tive Girls Boys Total 
brave 322 349 671 
tall 182 232 414 
small 116 178 294 
pretty 158 118 276 
fat 119 151 270 
big 123 127 250 
round 116 209 
kind 102 200 
long 101 190 
large 108 176 
good 111 175 


TABLE Ill 


ADJECTIVES THREE NOUNS 


Monkeys 


Adjectives Times mentioned Adjectives 


listed Girls Boys listed Girls 
agile adventuresome 
bright attractive 

clumsy beautiful 
comical bold 
cunning brave 

hairy fair 

human-faced gentle 
huge glossy 

light goldenhaired 

manlike interested 

quiet mischievous 
rough naughty 

skillful persevering 

shy poor 
smart sly 

strange sneaky 

tricky tireless 


(Continued column 


(Continued column 
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Times mentioned 


Bc ys 


won wv 


~ wn re 


nN 


wee 


Pansy 

Adjectives Times mentioned 
listed Girls Boys 
beautiful 
big-headed 
bright 
brilliant 
bushy 
close 
colorful 
compact 
dainty 
face-like 

fat 

flat 

fragrant 
handsome 

low 
slim 

smooth 

soft 

strong 

sweet 
tiny 
velvety 

weak 

wide 

wild 
pretty 
round 
scented 
short 
slender 
Monkeys (continued) 

wild 
wiry 
wise 

Goldilocks (continued) 

watchful 
wild 
willing 
wise 


‘ | 
| 


DESCRIPTIVE ADJECTIVES CHILDREN’S VOCABULARIES 


adjectives used girls and boys was the 
same the case the descriptions 
books; adjectives 100 words girls; 
boys. 

describing five characters history, 
girls and boys used 140 different ad- 
jectives papers ranging from 100 250 
words. The longest these papers 
Lindbergh sixth-grade children con- 
tained average descriptive adjec- 
tives the case girls; the case 
boys. Papers Washington and Lincoln 
written fifth-grade girls averaged 
descriptive adjectives; those boys, 
Fourth-grade girls averaged adjectives 
papers about Robin Hood and 
those about Daniel Boone; the boys aver- 
aged Robin Hood and Daniel 
Boone. 

Papers about 125 words describing 
school pageant which was the form 
out-of-door parade suggesting Spring- 
field’s industries and celebrating her sev- 
enty-fifth anniversary showed higher 
average descriptive adjectives although 
some work such words had been done 
each classroom before these papers 
were written, and spite the fact that 
the children had been asked make 


special effort make these descriptions 
more vivid through the use strong 
describing words. 

One-hundred twenty-eight accounts 
personal experiences given first floor 
talks presented 172 different descriptive 
adjectives. The papers the fifth- and 
sixth-grade children averaged 200 words 
length; those the fourth-grade 125. 
The average number adjectives used 
per paper was the case both fifth- 
and sixth-grade girls and boys; the 
case both girls and boys the fourth 
grade. the fourth-grade papers were 
about two-thirds long those the 
sixth-grade, there was real difference 
the number adjectives used. These 
accounts personal experiences covered 
variety subjects including trips, pic- 
nics, pets, games, dreams, parties, hikes, 
observations nature, and construction 
activities. 

Table will show glance the 
adjectives that were used most frequently 
these children written papers. 

Findings from the second part the 
study may stated briefly follows: 


These fourth-, fifth-, sixth-grade 


TABLE 


ADJECTIVES USED THE GREATEST NUMBER TIMES WRITTEN 
PAPERS FIVE SUBJECTS 


NC. 195 NC. 221 N.C. 189 N.C. 128 
Books Moving Pictures Parade From History 


N.C.—Number children writing papers. 
Number times mentioned. 
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children were using average 
papers whose purpose was descrip- 
tion. 

There was little difference grades 
the number used. 

The girls used few more than the 
boys did each grade. 

The number used after the chil- 
dren’s attention had been called 
them and some opportunity for 
with them had been given 
was not changed. 

The adjectives used the greatest 
number times are not sufficiently 
limited meaning add clearness 
descriptions. 

About one-third the adjectives 
used the largest number times re- 
ferred size shape. 

accounts personal experiences 
the number adjectives used fell 
below the usual per 100 words for 
and for boys per 200 
words for each. 


The study showed that the children 
were not using their written work de- 
scriptive adjectives that they knew. 
made realize how many times they 
wrote statements without adjectives and 
how much they overworked limited 
number when they did use them. con- 
vinced that small amount discus- 
sion and practice would not change habits 
written expression. 

attempt help these children build 
better vocabularies for use and through 
use, propose trying out one more 
the following plans: 


Posting daily one more words for 
consideration and use. 
Listing descriptive words mate- 
rial other than literature. 
Studying the exact meaning some 
adjectives. 
Listing adjectives good for describ- 
ing something seen known all. 


Ww 


Discussing words used piece 
literature some time after complet- 
ing literature. 

Noting new words informational 
subject-matter. Calling attention 
few words unusual strength 
literature. 

Showing the inadequacy some 
words, the efficacy others. 

Praising the children’s use new 
effective words. 

Listing words opposite meaning. 

10. Building alphabetical lists new 
words. 

11. Using larger and more telling vo- 
cabulary before the children, 


The above investigation was made 
the Kensington Avenue School several 
years ago. The written composition the 
present month the Washington School 
shows similar vocabularies. 

Each class the Washington School 
reports one sentence Friday after- 
noons what considers its most important 
classroom news for the week. The chil- 
dren vote the subject matter re- 
ported and decide how the sentence shall 
worded. These sentences are mimeo- 
mornings, and copy sent each 
our thirty classrooms keep the children 
informed about the activities the build- 
ing. Although descriptive words have 
been considered classroom discussions 
and their use emphasized times, the 
children manage report their news 
without many them. The complete re- 
port for February 11, 1935, contained 
these adjectives: little, upper, interesting 
(twice), new, large, Dutch, snow, moth- 
(snow fort, mother Tree-Dweller). 
The report for February contained 
these: new (twice), real, playful, good, 
white, absent, different, short, heavenly, 
modern, old-fashioned, main. 

One paper from every set papers 
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Spelling 


ASHBAUGH 
Dean, School Education, Miami University, Oxford, 


ERHAPS subject matter field 
appears first thought simpler 
than spelling. Probably none has 


there been larger amount careful 
investigation conducted. Beginning with 
Rice the last decade the previous 
century and continuing through Knowles 
the first decade the present; Eld- 


ridge, Ayres, Buckingham, Jones and 
numerous others the second decade, 
with particularly the work Horn and 
his students since 1916, would seem 
that the general problems spelling 
have been adequately attacked. fact, 
pretty well conceded that Horn’s, 
Basic Writing Vocabulary,” has covered 
major way the vocabulary phase 
spelling. 

Ayres, Buckingham, Ashbaugh and 
others have compiled spelling 
which have given rather valid measures 
the accuracy with which children 
the various grades tend spell the par- 
ticular words the scales. Every maker 
spelling text has done something 
about the problem gradation, though 
what has been done has means al- 
ways been the basis scientific re- 
search. Breed, Foran, Tidyman and others 
have attacked the problem method, 
with emphasis upon presentation, rules, 
errors, transfer, etc. 

unsolved problem, however, 
what makes word difficult learn. 
From spelling scales which indicate ac- 
curacy spelling infer learning dif- 
ficulties but inference only. While 
regularly speak word from the 


scale showing seventy-five 
curacy being less difficult than another 
word which appears the scale with 
accuracy fifty percent, know 
only regarding accuracy inaccuracy 
spelling and know nothing from that fact 
regarding the difficulty learning. 

Some research has been conducted 
analyzing misspellings and classifying 
types errors. Book and Harter made 
extensive analysis mistakes spell- 
ing, classifying all errors under some 
eighteen heads. Many these, however, 
have necessary relationship the dif- 
ficulty learning. Carelessness, forget- 
ting part word, hearing and per- 
ceiving word incorrectly, are not neces- 
sarily related difficulty learning. 
Ayres noted correlation between length 
word and inaccuracy and inferred that 
length was cause learning difficulty. 
Others have noted errors duplicating 
letters, transposition diphthongs and 
apparent confusion phonic elements 
and again inferred that these were causes 
learning difficulty. 

The influence the perception 
words reading situation upon the 
learning spelling has not been exactly 
determined. There seems some rea- 
son believe that frequency with which 
students have encountered given word 
independent the necessity spelling 
conscious effort learning spell 
decreases the amount effort necessarily 
expended when the word appears 
spelling lesson. Since practically im- 
possible control this feature inci- 
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Noah 


Influence 


American Spelling 


LOGAN 
State Teachers College, Virginia 


THAT wittiest and most enter- 
taining dictionaries, Fow- 
Modern English Usage,’ one 

finds this sly dig his British brethren 
article the variant spellings, 
-our and -or: 

The American abolition such words 
honour and favour has probably retarded 
rather than quickened English progress the 
same direction. Our first notification that the 
book are reading not English but Ameri- 
can often, nowadays, the sight -or. 
say, and congratulate ourselves 
spelling like gentlemen; wisely decline 
regard matter for argument; the English 
way cannot but better than the American way; 
that enough. Most us, therefore, not 
come the question with open mind. Those 
who are willing put national prejudice aside 
and examine the facts quickly realize, first, that 
the British -our words are much fewer propor- 
tion the -or words than they supposed, and, 
secondly, that there seems discoverable 
line between the two sets based principle 
serve any useful purpose. the side 
favour there horror, beside ardour, pallor, be- 
side odour, tremor, and 


Here evidence a-plenty the human 
equation which one must expect all 
differences over matters spelling, 
the inertia that operates discourage 
change, the confused principles 
which members the 
human race’’ manage attain that con- 
sistency which has been called the hob- 
goblin little minds. 

hobgoblin consistency bothered 
the early thoughts America’s great or- 
thographist, Noah Webster. For, though 
was the first America give any 


Oxford University Press. 


considerable support spelling 
honor, 1783 had written 


There seems inclination some 
writers alter the spelling words expung- 
ing the superfluous letters. This appears arise 
from the same pedantic fondness for singularity 
that prompts new fashions pronunciation. Thus 
they write the words favour, honour, etc. without 
Into these and many other absurdities are 
people led rage for singularity. 


Webster was contradictory man. 
Eighteen years old the time the 
Declaration Independence, had 
wavered between practicing law and 
teaching. Out his first experience 
teacher had grown his preparation 
spelling book; then followed his proposal 
twenty-five had written that ref- 
ormation the language speak will 
some time other thought object 
legislative importance.” “As 
very great interest opposing the in- 
troduction any plan uniformity 
with the British language, even were the 
plan proposed perfectly unexceptiona- 

once wrote further, 
“that reformation our orthography 
would unnecessary and impracticable. 
This opinion was hasty; being the result 
slight examination the subject. 
now believe with Dr. Franklin that 
such reformation practicable and 
highly 

Most important the specific pro- 
posals made the appendix the 
Dissertations were these: 


. 
. 


NOAH INFLUENCE AMERICAN SPELLING 


The omission all superfluous silent 
letters; bread. Thus bread, head, give 
breast, built, meant, realm, friend would spelt 
bred, hed, giv, brest, ment, relm, Would 
this alteration produce any inconvenience, any 
embarrassment expense? means. the 
other hand, would lessen the trouble 
writing, and much more, learning the lan- 
guage; would reduce the true pronunciation 
certainty; and while would assist foreign- 
ers and our own children acquiring the lan- 
guage, would render the pronunciation uni- 
form, different parts the country, and almost 
prevent the possibility changes. 

certain definite sound for one that more vague 
and indeterminate. Thus putting instead 
ie, the words mean, near, speak, grieve, 
zeal would become meen, neer, speek, greev, 
This alteration could not occasion 
trouble; the same time would prevent 
doubt respecting the pronunciation; whereas the 
and ie, having different sounds, may give 
learner much difficulty. Thus greef should 
substituted for grief; kee for key, beleev, for 
believe laf for dawter for daughter; plow 
for plough; tuf for tough; proove for prove; 
blud for blood; and draft for draught. this 
manner Greek derivatives should 
changed into for the English has soft 
sound, cherish, but always hard sound. 
Therefore character, chorus, cholic, architecture, 
should written korus, kolic, arkitec- 
ture; and were they thus written, person 
could mistake their true pronunciation. Thus 
French derivatives should changed into 
sh; machine, chaise, chevalier should written 
masheen, shaze, shevaleer; and pique, tour, 
oblique should written peek, toor, obleek. 


But 1806 Webster had decided that 
“it would useless attempt any 
change, even practicable, those 
anomalies which form whole classes 
words, and which, change would 
rather perplex than ease the 

What contradiction opinion dis- 
closed the great cor- 
respondence and his published works 
over the years from 1790 1824. the 
former year, antedating more than 
century the heyday the Simplified 
Spelling Board, Webster puts his then 
current theory the test Collection 
Essays and Fugitiv Writings: 


the essays, ritten within the last year, 
considerable change spelling introduced 
way experiment. This liberty waz taken the 
writers before the age queen Elizabeth, and 
this are indeted for the preference 
modern spelling over that Gower and Chaucer. 
The man who admits that the change 
bonde, mynde, ygone, moneth into husband, 
mind, gone, month, improovment, must 
acknowledge also the riting breth, rong, 
alternativ. Every possible reezon that could ever 
offered for altering the spelling wurds, 
stil exists full force; and gradual reform 
should not made our language, wil proov 
that are less under the influence reezon 
than our ancestors. 

1824, the other hand, Webster 
was offering proposal Cambridge 
professor that gentle- 
men distinguished should 
attempt settle matters variable 
usage. Told reply that gentlemen 
would undertake such project, 
would expose them the charge ar- 
Webster still urged the meet- 
ing that might “lay before them 
such points difference the practice 
plan for correcting the evils our ir- 
regular orthography, without the use 
any new 

contrast with this support 
Academy regulate speech, manifestly 
authoritarian attitude, his stand for 
democratic idealism, which one his 
recent biographers claims for him 
these words: early saw the relation- 
ship between popular education and 
popular sovereignty. With logical demo- 
cratic reasoning argued that popular 
speech and idiom were correct and should 
the basis textbook 

Noah Webster was man infinite 
patience. early biographer re- 
lated how little pale-faced man came 
into printing office with slip paper. 

Walker Read, ‘‘American 


Academy Regulate 
1936 


Projects for 
PMLA (LI, 1164) Dec., 


Harry Wartel, Noah Webster, Schoolmaster 
94. 
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lad,” said the printer, “when 
you use these words, please oblige 
spelling them here: theater, enter, 
This was Noah Webster, Scudder says, 
“traveling about among the printing of- 
fices, and persuading people spell 
did; better illustration could not 
found the reformer’s sagacity, and his 
patient method effecting his purpose.” 
The same patience and persistence ap- 
pears his dealings with American 
leaders like Franklin, Jefferson, and even 
General Washington. 

There not space tell 
strong and relentless fight for copyright 
laws, which led him—even his defini- 
tion the word property the 1828 
Dictionary—to argue: 


The exclusive right man his literary 
productions, and the use them for his own 
profit, entire and perfect, the faculties em- 
ployed and labor bestowed are entirely and per- 
fectly his own. what principle, then, can 
legislature court determine that author 
can enjoy only property his own 
productions? 


Nor there space repeat the details 
his shrewd management that 
ary property” which was serve him 
handsomely. The “Blue-Back Speller,” 
from which received royalty penny 
copy, provided—in spite pirated edi- 
tions—a sufficient income for himself 
and his family during those tireless years 
preceding the publication the two- 
volume quarto American Dictionary 
the English Language (1828). Forty-two 
million copies the speller were sold 
down 1865, Henry Mencken states, 
and the next twenty-four years there 
were sold twenty million more. have 
copy (American Spelling Book. Brattle- 
borough, Vt.: Published Holbrook 
and Fessenden. 1823) with announce- 
ment footnote dated March, 1818, 
that sales had then gone “more than 
Five Millions copies, and they are an- 
nually 


This 1823 edition will serve illus- 
trate some the unusual spellings 
the period. Words were classified not ac- 
cording frequency use, nor idea, nor 
category, but rather according their 
length accent other form be- 
havior. For instance, Table XVI are 
offered two syllables accented 
the (In the spelling lists Web- 
ster used italics indicate silent letters, 
except that italic was pronounced 
z.) Included this lesson are judge ment, 
debt or, phthis ic, asth ma, cle, dia 
mond, phren zy, has soc. other tables 
are toe and mus toe, seven, night 
and le, dice and saw cy. Indica- 
tion the silent letters serves clue 
us, course, the then common 
pronunciation these words. 

Sometimes the author shows little 
irritation his directions; thirty-six 
words ending -ow are introduced 
Table XXXII with 
these words are corrupted 
vulgar pronunciation; follow called 
foller, Others listed are bellow, 
fellow, minnow, hollow, yellow, and the 
like. 

The ultimate effect ener- 
getic—and the same time, somewhat 
various—activities support sim- 
plified spelling, based 
principles analogy, hard state 
briefly. the main, however, these 
American spellings fall into eight ten 
classes. Only few illustrations are given 
for each group, with first the British, then 
the American spelling. 

-our armour, armor; colour, 

color; honour, honor; humour, humor. 

-re centre, center; theatre, thea- 

ter; lustre, luster. -ise civilise, 

civilize; organise, organize. -c- 

defence, defense; offence, offense; pre- 

tence, pretense. -x- connexion, 
connection; reflexion, reflection; in- 
fexion, infection. Double consonant 
single: travell, travel; traveller, 
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traveler; waggon, wagon; jeweller, 
jeweler. Other simplifications: cheque, 
check; axe, ax; plough, plow; gaol, 
jail; storey, story. Dropping final 
musick, music; logick, logic; publick, 
public. (It noted that British 
practice has already fallen into accord 
with American here.) 
One more respect which this great 


exerted considerable influence must 
mentioned. This the matter 
syllabication. Instead, for instance, 
clu-ster, ha-bit, and bi-shop, these words 
are now divided clus-ter, hab-it, and 
bish-op. Warfel reminds that these 
alterations were made deliberation 
and diffidence, but with full conviction 
that both necessity and utility demanded 
alteration.” 


THE INCIDENTAL TEACHING SPELLING 


(Continued from page 


the writing that students outside 
the spelling period. Investigations have 
shown also that much learned from 
reading. Those who use any one the 
several series spelling books that 
recommend the test-study method 
teaching find that, the test given before 
the study, many the words are spelled 
correctly practically all the chil- 
dren. Indeed, some children spell all 
the words correctly this pre-test. 
was this fact, made apparent earlier 
investigations the University Elemen- 
tary School the State University 
that led the formulation the 
test-study method. Since incidental learn- 


ing known exist some degree, 
ficiency would seem demand that be- 
fore child undertakes study any list 
words, should tested, order 
discover which words, any, have al- 
ready been learned incidentally. Such 
test enables pupils begin their study 
where incidental learning leaves off. all 
the words have been learned inciden- 
tally any pupil, does not need 
study them. all but one word have been 
learned, needs study only that word. 
Such plan adjusts the study spelling 
the needs individual students, makes 
full use all incidental effects, and mo- 
tivates the study the spelling period. 


Side Lights Combined 
Word List 


College Education 
University 


EACHERS are quite accustomed 

seeing the statement that cer- 

tain word the Thorndike 
Word List the Gates list the 
Horn list, some other list resulting 
from statistical study. They may have 
seen one another these lists and may 
have wondered what the others were like. 
Few persons, however, can have research 
libraries and thus have all these lists 
available, and one did, would have 
good deal looking find out 
which lists particular word was in- 
cluded. Teachers have most part mere- 
known about the lists, but have been 
able make use them. 

was correct this situation that 
combined word was compiled. This 
combined list was planned offer, con- 
veniently assembled one alphabet, the 
19,000 words eleven the best known 
word lists. Proper names, contractions, 
and abbreviations were 
When these were dropped from the 
Thorndike list 20,000, there were only 
17,890 words remaining, and these were 
included the 19,000 the combined 
list. The assumption was that, with this 
combined word list hand, one need 
not elsewhere look the data 
word. After each word letters and num- 
bers would show all the lists containing 
the word and the grade frequency 
placement given each list. The compilers 
saw that highly condensed arrangement 
the material was possible. For instance, 
typical entry would be: 

distance 


Combined Word List, Buckingham and 
Dolch. Ginn and Co. 1936. 


The last two these symbols, and 
H2, would refer adult frequency lists— 
Thorndike the first thousand and Horn 
the second thousand. The other symbols 
would say that two lists, the Free Asso- 
ciation Study and Jones, place the word 
the fourth grade; that three lists, Tidy- 
man, Studley Ware, and Payne-Garrison, 
place the word the fifth grade, and one 
list, Bauer, places the word seventh 
grade. For every word the available data 
would given such compact form, 
thus effecting saving time for teach- 
ers and research workers. 

Many interesting side lights were 
thrown upon related questions the 
work compilation progressed. chart 
the probable vocabulary development 
the average child, based upon sum- 
mary numerous studies, showed that 
children enter school knowing the mean- 
ing about 2,000 words. From then 
the yearly increases might estimated 
follows: 


Grade 800 
Grade 800 
Grade III 900 
Grade 900 
Grade 1,000 
Grade 1,100 
Grade VII 1,200 
Grade VIII 1,300 


Opportunity afforded, here, for 
terested persons check these figures 
with their own experience. these figures 
are for average children, how much 
bright and dull children vary from them? 
The problem vocabulary development 
fundamental and should receive fur- 
ther study. 


j 


SIDE LIGHTS COMBINED WORD LIST 


Children’s word knowledge chang- 
ing year year. The children’s world 
expanding many directions. ex- 
panding geographically. With the use 
the automobile, children travel about the 
country with their parents and are ac- 
quiring the vocabulary travel, camp- 
ing, and description places way 
heretofore impossible. The children’s 
world expanding the field books 
—books which they are learning read 
more rapidly, with better understanding, 
and earlier age than ever before. 
The children’s world expanding tech- 
nically. Adult trades and occupations, 
adult tools and machinery, adult 
edge the world things and work, 
all are being brought closer children. 
Children are being initiated into the 
world adult ideas and relations. The 
motion picture and the radio 
haps responsible for this more than any 
other agencies. addition, the attitude 
parents changing, and there less dis- 
position suppress the curiosity child- 
hood. All this expansion the child’s 
world means expansion the child’s 
vocabulary, and word lists must kept 
date. 

One the most valuable features 
the work was the gaps revealed the mas- 
ter list. list which went into the com- 
pilation had bass drum, and only one had 
bathtub. These and many other common 
compounds not appear because many 
studies divide compounds and list the 
parts separately. But other words that 
one might look for are missing. Demot- 
ing pupils did not appear. Coeducation 
was not spoken of. There was col- 
loguial \anguage. There was diacriti- 
cal marking. Most difficulties the eye 
seem mentioned except the com- 
monest, astigmatism. the extensive 
geography vocabulary, the South 
America not included. the treatment 
disease and accident, there was use 
hypodermic pulmotor. Two the 


commonest flavors chewing gum, 
and wintergreen, are not in- 
cluded. There was horehound candy. 
People ate neither nor 
Neither did they have succotash, 
slaw, lima beans, nor endive. Not mul- 
tiply examples further, should evi- 
dent that spite the efforts many 
separate investigators, and spite 
combination their findings, still 
have list which shows gaps that need 
discovered and filled in. 

Because children’s environment not 
uniform throughout the country, are 
hardly safe saying that for every school 
every place certain words are known 
children. need what might called 
sectional vocabularies supplement the 
general list. Nautical terms, for instance, 
come rather late most children because 
they live away from the ocean, but sea- 
coast towns, first grade children have 
large vocabulary dealing with ships, 
weather, sea life, fish, and on. The 
greatest problem, perhaps, the sharp 
contrast between town and country con- 
ditions. vocabulary should 
probably reflect city conditions, but just 
for that reason need supplementary 
listing words which the farm children 
learn earlier than city children, not 
also list the words they learn later. 
Such special lists can best worked out 
relation such general combined 
list here described. 

Attention must called the fact 
that the gradings given the various 
studies not always agree. Occasionally 
they disagree very much. Here situa- 
tion deserving considerable study. can 
sometimes understood one considers 
the conditions under which the particular 
lists were made. 

Finally, problem facing the compilers 
the combined list that, complete 
is, still does not tell just what 
meanings are intended the word forms 
contains. may assumed that the 


| 
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commonest meaning intended, but 
often there are various meanings that are 
about equally common. would also 
like know the grading for the less com- 
mon meanings. Here opportunity 
for further study field practically un- 
touched. studies which children list 
only the word form, the meaning cannot 
determined, but when the word 
taken from children’s compositions 
letters, the context tells the meaning, and 
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that meaning can recorded. Indica- 
tions are that great diversity will 
found the grade placement various 
meanings words. hope that this 
field will soon investigated. 

The comments set forth this paper 
are offered suggestions for further 
work. such additional study, 
hoped that teachers and research workers 
will find the combination lists use- 


ful. 


UNSOLVED PROBLEM SPELLING 


from page 17) 


dental contact with words high social 
usage, have little information regard- 
ing the effect such contacts. Moreover, 
that experimental work with which 
familiar has failed reveal distinct fac- 
tors such length, double letters, diph- 
thongs, etc., appearing exclusively 
words which have required large 
amount time effort learning. 

conceivable that words vary 
learning difficulty for children differ- 
ent age levels, intelligence 
haps for sex and social background. 
would seem that learning difficulty, were 
known, should factor grade 
allotment words, teacher assign- 
ment, time allotment subject. Per- 
haps the relation between learning dif- 


ficulty and retention positive, perhaps 
negative. present not know. 

would seem therefore that large 
amount very carefully controlled ex- 
perimentation needs done this 
problem difficulty learning. Utmost 
care will necessary avoid confusing 
difficulty which the resultant special 
disability the part students with 
difficulties inherent the words 
learning situation. Unquestionably the 
problem will challenge the greatest in- 
genuity and the most skillful effort the 
research worker who finds the answer. 
The need seems obvious. hoped that 
many will attack the problem since there- 
lies the hope that someone will find 
the answer. 


| 
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The Radio Teaching Fifth 
and Sixth Grade English’ 


IRENE JOHNSON 
North Manchester, Indiana 


should co-operate with all agencies 

develop the sense 
personal responsibility member 
the group for the spiritual, social and 
material welfare each community 
which part. The teacher should 
much concerned using the pupils’ 
needs, interests and experiences co- 
operative planning help them 
grow toward educational goals. She re- 
sponsible for providing experiences (1) 
that will enable children grow inde- 
pendent action which always recognizes 
that they are members group, (2) 
that will acquaint them with wide 
variety experiences order that they 
may develop the ability choose wise- 
ly, (3) that will provide for their inde- 
pendent self-direction selecting activi- 
ties which will carry them forward. 
achieving this, radio most important 
educational instrument, especially the 
hands the teacher the vernacular 
who holds strategic position provid- 
ing for desirable integration work 
curricular, 
curricular fields. 

Fifth and sixth grade English, the 
middle the public school course 
vantage point from which judge the 
educational possibilities radio. English 
teaching, commonly accepted, involves 
guiding the pupils the knowledges, 
skills and appreciations necessary ex- 
press themselves correctly, clearly and 
pleasingly speech and writing, and 


generally agreed that education 


This paper was prepared under the direction Miss 
Ida Jewett, Teachers College, Columbia University. 


read well and with enjoyment. present 
seems fair add training the fine 
art listening purposefully. 

Procedures for getting the best results 
from educational broadcasts follow the 
principles all good teaching. ad- 
vance the teacher should secure from edu- 
cational broadcasting companies printed 
programs, illustrative materials, bibli- 
ographies, review questions, lists 
projects and other detailed suggestions 
for enriching school work. these are 
not offered printed form she can find 
out from the broadcasting teacher about 
the anticipated broadcasting material. Oc- 
casionally slides, pictures, projectoscope 
and phonographic records are obtainable. 
After having chosen the broadcast the 
teacher will make careful preparations. 
Mechanical features will prearranged 
she will sure have the use the 
radio the exact time the desired 
broadcast. She will outline what ought 
take place and the order which 
likely occur. She will take advantage 
the means her disposal make the 
general environment harmonize with 
what the children will hear. Lighting 
effects will pleasing and sources 
distraction eliminated. Desks will 
cleared everything except, perhaps, 
pencil and paper. Objects study 
referred during the lesson will 
placed they may observed easily. 
The position the room should 
unobtrusive yet permit her lead 
whatever activity the broadcaster sug- 
phrase, taking correct 
posture, and the like. Sometimes she may 
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write important but troublesome word 
the blackboard. Always she will en- 
courage pupil participation. 

imperative that the classroom 
teacher co-operate with the broadcasting 
teacher, giving helpful introduction 
and encouraging favorable mental atti- 
tude the children. Sometimes short 
preface best, sometimes discussions, 
assignments, reading picture study 
should precede the program. Naturally 
the teacher will never steal any thunder 
from the broadcasting teacher. 
essential for the pupils listen with 
warm expectancy, the teacher should 
show interest throughout the reception. 
The children catch her attitude toward 
the lesson her every little move—look- 
ing her finger nails, toying with her 
pencil, her manner pleasurable 
attention. For some lessons may 
profitable have the children listen with 
their eyes closed they may not only 
listen more attentively, but may more 
free build greater wealth ac- 
companying images. 

After the lesson, the teacher will jot 
down what happened, what should 
done next, and what should happen be- 
fore the next radio lesson. Follow-up 
work essential the success broad- 
cast. Questions and answers are impor- 
tant, are pupil discussion and written 
work. the day after the radio lesson 
the children may bring wealth illus- 
trations and information concerning the 
subject. The wise teacher will integrate 
the broadcast with her own work and 
check one way another the chil- 
dren’s outside work and growth during 
this period. 

The children the fifth and sixth 
grades are taught speak, write, read 
and listen through rather well-defined 
group topics. survey records 
teachers using radio shows one more 
ways which each topic may better 
taught means the radio. Below are 
number these topics with comments. 
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Letter writing: This has real thrill 
when the letter going the broadcast- 
ing artist company. Such activity offers 
abundant motivation for the child put 
forth his best efforts. 

Note books: Those created connec- 
tion with radio lessons reveal through 
creative writings, re-tellings favorite 
broadcasts, pictures and short accounts, 
more genuine interest than usual. 

Poetry and prose Some 
exceptionally good work done when 
the teacher sets the situation for ap- 
preciation radio lesson and carefully fol- 
lows up. The children may put words 
what they have just heard music, 
may re-tell the story poetry. They may 
inspired write account related 
subject matter—travel geography, history, 
story telling, current events, etc. Their 
imagination stirred the radio and 
the newness the artist stimulates desir- 
able activity the classroom teacher does 
not do. 

Selection and organization: Composi- 
tions may improved critical study 
broadcasts and noting that they have 
vigorous beginning, work climax 
and are free irrelevant ideas. 

Punctuation and capitalization: Drill 
may vitalized using broadcast for 
dictation work. 

Story telling: This better done than 
most classroom teachers. offers 
admirable opportunity for the children 
establish standard what are essentials 
good story telling and may used 
stimulate improvement their work. 

Dramatization: Children enjoy repro- 
ducing dramalog, dialog, story 
may seen. They enjoy writing play 
heard and not seen. The dramalog 
may used establish standards for 
their own work. 

Reading: Through dramalogs, trav- 
elogs, historical accounts, and story tel- 
ling pupils’ reading has 
been highly stimulated. few instances 
have occurred where the library was over- 
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whelmed with consequent demands for 
books. Oral reading may improved 
using the broadcasts help pupils estab- 
lish standards and challenge them 
attain the standards. 

Book reports and others: This activity 
becomes more vital the child when 
patterns after favorite radio reviewer 
books prepares his report for 
imaginary broadcast which his class- 
mates are his audience and critics. Desir- 
able activity fostered assigning 
after-school broadcast two children 
hear and report. two have the same 
assignment, more careful account 
results. 

Sentence structure: the teacher wise- 
chooses the broadcast, the announcer 
and artist may furnish occasion for point- 
ing out the value simple, short, terse 
sentences, and encouraging emulation. 

Current events: These may treated 
similarly book reports. case 
class reception, the teacher needs much 
discretion foreseeing the kind events 
reported and being ready turn 
the button the critical moment. The 
most general use listen the great 
moments the nation. Fifteen minutes 
long these grades can profitably 
listen talk given the usual indi- 
vidual broadcasting for elementary chil- 
dren. The freshness radio news its 
main appeal. 

Choice words and vocabulary build- 
ing: Radio artists offer ever fresh 
source for this study. The pupils will ap- 
preciate the use simple, strong words. 

Simple outlines: More purposeful ac- 
tivity may accompany this work when 
linked with the radio. 

Phonetic training: Little seems have 
been done using the radio this con- 
nection. 

Pronunciation: Listening broadcasts 
from different parts the country will 
help make children less provincial and 
more tolerant others. 

Voice and speech: The broadcasting 


voice usually well-modulated, pleasing 
and easily understood. might make 
desirable model. Speech should clean, 
precise, beautiful. Much speech heard 
over the radio not, yet may furnish ma- 
terial for discussion what bad and 
how improve. The children should 
establish their own standards. 

Interviews, giving directions, 
making introductions, apologizing, mak- 
ing speeches, conversing, and leave tak- 
ing: All these may associated with the 
broadcast model. Then the children dis- 
cuss and decide upon their standards, try 
live them, and evaluate their 
acquaintances and broadcasters these 
criteria. 

Listening: The radio seems the 
most generally effective means for cul- 
tivating the art concentrated listening 
which becoming increasingly impor- 
tant. Against some sounds the children 
should build resistance. 

The fifth and sixth grade English 
teacher may use the radio many ways 
help her better those desirable 
things she trying anyway. pre- 
sents materials which fit into their proper 
places the yearly school program and 
which are useful developing the 
child critical attitude toward what 
hears and reads. helps the child fol- 
low directions promptly, exactly and 
thoughtfully and learn hold ques- 
tions mind until the following dis- 
cussion. 

Successful use the radio lies guid- 
ance rather than direction, dramatic 
teaching rather than didactic. capi- 
talizing the child’s interest the radio 
number outstanding educational 
values are furthered. becomes more 
sensitive his social environment and 
better understands the adult society 
which part. His consciousness 
space and time widened and his un- 
derstanding far-removed peoples in- 
creased. The educational forces the 
home, school, state and nation are more 
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are willing give boys and 
girls share the attention have 

devoted the past the claims 
English subject preparation for 
changing social order, the first practical 
issue face this: How can the teach- 
ing composition enrich the experience 
and broaden the interests boys and 
girls? 

can surround them with environ- 
ment rich and full make nor- 
mal free expression inevitable. recent 
analysis school papers reveals school 
life alone thousands sources ex- 
pression more meaningful far than the 
type composition common many 
schools and textbooks. Rich and alluring 
units work the social studies, when 
broad enough touch life all its 
aspects and provide opportunity for 
creative effort and the socialization 
language activity well mere repro- 
duction facts, furnish wealth 
similarly intrinsic motives for expression. 
interesting note New York State 
strong movement develop the same 
type correlation through units the 
natural sciences. The daily experiences 
boys and girls, individually and collec- 
tively, their play life and their work life, 
reveal intimate sources and situations for 
expression yet untouched vast ma- 
jority schools. 

For the last four weeks, connection 
with the New York Regents’ Inquiry, 
have been daily least twenty-four 
classrooms New York State—some 
them the best New York has offer; 
some them the worst. They are very 
much like the best and the worst any 

Excerpts from the address the president the 


National Council Teachers English, delivered No- 
vember 26, 1936, Boston, Massachusetts. 


other state the union. the basis 
this experience, almost ready say 
that the best single test success the 
teaching composition how much the 
children any given classroom have 
talk about and how much chance they 
have talk about it. Everything else ap- 
pears follow—not priori, but be- 
cause the teacher who recognizes the 
necessity undergirding basis ex- 
perience seems appreciate the signifi- 
cance other values well. 

Recently visited first grade room 
which one child was stood before the 
class and tell the story “The 
Three Bears.” Finally said the teach- 
er, you mind engaging the chil- 
dren conversation about something 
that may hear them The poor 
woman speechless. She 
blushed, cast about hopelessly for some- 
thing talk about, and last blurted 
out, come that yet the 
course Obviously, they 
for the sole furnishings the room, 
addition seats nailed down rows, 
were two apples cut out paper and 
series pictures the Three Bears. How 
many could point similar situ- 
ations, even high the twelfth grade, 
where, after eight weeks school, the 
pupils having any vital 
experience common affording natural 
urge for expression? 

Fortunately, for every primary room 
where such situation obtains, there 
another presenting opposite picture. 
think one with blocks built into 
garage one corner the room, play- 
house crate boxes another, fish and 
various living creatures aquarium 
third, and the library table with books 
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for both study and recreational reading 
fourth. the wall the back 
exhibit leaves and autumn plants gives 
evidence recent excursion the 
neighboring park. Children this 
room. They talk and work and plan and 
play naturally they life beyond 
the school walls. They write letters be- 
cause they need convey message 
ask favor. They converse the tea 
table the play house; they share stories 
and poems from library shelves their 
own making. inconceivable that one 
should ask the teacher such room 
engage the children conversation. They 
are talking fast, they are increasing 
their vocabularies rapidly and un- 
consciously that neither they nor their 
teachers have time consider whether 
these elements are the course study 
for that week not. 

series barren school buildings 
little river town, opened the door 
unexpectedly upon seventh grade class- 
room with walls lined with the colorful 
display successful hobby show, its 
tables and desks strewn with things the 
children had made. Around the room 
committees discussed plans for the com- 


ing exhibit, and the order events for 
ing class. Posters, booklets descriptive 
how objects had been made collected 
and how games were played were evi- 
dence everywhere. Letters guests were 
process writing, and others used 
the collection pamphlet and exhibit 
materials were displayed the bulletin 
board. Something say? These children 
were full the subject. Social amenities, 
oral and written reports, stories famous 
men and women with similar hobbies, 
poems treasured experiences, all as- 
sumed natural place this absorbing 
enterprise. 

the business education give 
resources that will endure long life 
endures. Yet for six years America has 
looked out upon generation baffled 
leisure knew not how use; large 
proportion that group, jobless youth, 
fresh from twelve years guidance 
toward something other the public 
schools our country. What are 
doing through the rich opportunities 
the course composition build inter- 
ests that will have permanence and 
cance the life American youth? 
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Friday afternoon. This paper selected 
from the middle group written compo- 
sition ability. The following list shows 


the nature five papers February 
1935, and the descriptive adjectives used 
them. 


Grade Nature paper 


Descriptive adjectives 
Imaginary story about picture real, next 
girl 157 words 
Report observations white rat narrow, pink, little, pointed, fluf- 
girl words fy, long, tiny, back 
Answer for class booklet, “Questions ordinary, cold, even, ready 
Want Answered,” boy words 
Letter sick classmate girl few, little, colored, black, 
124 words ture-book, old, educated 
Invitation program featuring the next, convenient, last 
Italian Twins boy words 


Editorial 


Preventing the “Erosion Standards” 


RITING “The State 
the Language” the Janu- 
Wilson Follett 


points out that breaches sense 
and are general that never 
before modern English “has there been 
high percentage slovenliness, 
laxity, and downright anarchy its pub- 
lic use.” The tendency the times en- 
courages one use demand 
“sound and educators little 
nothing uphold standards. 

Most will agree with Mr. Follett 
that there widespread indifference 
accuracy and beauty language, and will 
hold with him that much responsibility 
for improving the average 
public rests with the schools. 
unhappily true that there has been 
this teaching profession. But Mr. Fol- 
lett’s question, “What has the teaching 
English been doing with its unparal- 
leled opportunity make itself count 
against this alarming erosion stand- 
this issue THE offers 
one reply. Even glance the table 
contents will reveal that vocabulary 
study and the teaching spelling sin- 
cere and vigorous efforts are being made 
advance standards teaching this 
phase English, and make possible 
more rational use materials instruc- 
tion. 

Some the most definite and scientific 
information available education relates 
vocabulary and the teaching spell- 
ing. For example, work such that done 
Dr. Buckingham and Dr. Dolch 
combining eleven the best known word 
lists, has resulted clearer view 


many problems (see page 22). After 
compiling this list 19,000 words, Dr. 
Buckingham and Dr. Dolch were able 
point out omissions 
and define new problems requiring 
further investigation. 

Studies such those reported Dr. 
Arthur Gates his paper (page 
reveal the tireless work progress 
make the teaching spelling more ef- 
ficient. Utilizing the results research 
studies, teachers, school administrators, 
supervisors, and let include also pub- 
lishers, have established spelling 
grams with increasingly appropriate in- 
structional materials. Clearly enough, 
have here example the application 
the best scientific thought the prob- 
lem language teaching. But the scien- 
tific educator has not been content with 
the progress made; has continued 
investigate even the claims for advance- 
ment. Dr. Gates, his paper, points out 
the weaknesses and failures present 
practices, and makes specific recommen- 
dations. 

The progress that being made the 
teaching spelling impressive for its 
concreteness and for its systematic at- 
tack upon teaching problems. Hence 
have the searching comments Dr. 
Ernest Horn (page the queries Dr. 
stimulating account given Miss Sara 
Chase the investigation children’s 
vocabularies (page 11). 

significant that all these discus- 
sions, questions are asked, admitted. 
The English language, changing continu- 
ously, does involve problems growth 
and decay. educators, well others, 
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Teaching “Mexicans” English Vocabulary* 


HERE are many reasons why have 

trouble learning the English language cor- 
rectly. Some people maintain that lack in- 
telligence the part the learner but 
seems lack intelligence the part the 
trainer. Many the persons who try vain 
teach children learn the English 
language fail because they know little, anything, 
about the factors which the “Mexican” children 
have encounter and struggle against. Usually the 
teacher tests and finds out their intelligence and their 
achievements, but fails test and find out about 
their background which essential piece in- 
formation one direct them. Not even the 
experimental stations the Southwest have ade- 
quately tested the background the children with 
which they are now experimenting. 

The majority the the South- 
west are limited financially; they are certain 
nature which times seems timid; and they have 
never gone out this section the country and 
therefore have struggle with all these things 
well for their living. Since the crowding the 
Anglos into this part the country, the native has 
been getting feeling inferiority because does 
not understand the nature the Anglos and be- 
cause feels that does not live the same 
level which his neighbor Anglo lives. feels 
inferior also because can not speak the English 
language. 

The child school feels the same 
way and has suffer the same experiences that his 
father has with his neighbors. The child school 
feels that speak English and yet will 
broken and incorrect that his Anglo classmate will 
criticize him. 

the teacher can and will control and correct 
these problems, then the “Mexican” child, sure, 
will make great amount progress, but will 
take long time for him overcome the old feeling 
and get out his system. 

The opening day school the time ac- 
complish the most important aims the learning 
school year. The room should equipped with ob- 
jects pictures that when the students are en- 
rolled they may start playing and getting acquainted 
and touch with what will later presented for 
them learn. Here taking for granted that 

This paper was prepared under the direction 


Mr. Lester Raines, the New Mexico Normal University, 
Las Vegas, N.M. 


used here means any Spanish-speaking 


people. 


the children not understand anything English 
when they first come school. 

When start teaching these children essen- 
tial have action, pictures, and objects the ma- 
terial which presented. you were teach 
the words and you should have the 
actual balls there, pictures children playing ball 
and have them action with the ball. Say 
ball, The more responsive children will say 
the word Pick another ball and say the 
same thing which has been said before and you will 
find that this time more children will say the word 
the same way proceed teach all the 
other words. Take the children the toilets and 
drinking fountains naming them and showing them 
how use them, all the time using the words and 
having them say the words after you. Try make 
occasion use the words that are being learned 
throughout the day. recess play ball and you may 
have some little song being sung while playing. 

There always some occasion teach vocabu- 
lary children. For example: 


Formal 


Actual experiences 
Pictorial experiences 
Objects 
Action 


Informal 


Songs 

Rhymes 

Stories 

Drawings 

Dramatization 
Construction 
Games 

Finger plays. 


teaching children, have rapidly 
moving smooth recitation. Have illustrative material 
available for use with the least expenditure time 
and effort. The teacher should enthusiastic and 
interested, and should enunciate slowly and distinct- 
ly, using vocabulary that can within the com- 
prehension limits the pupils. Always require all 
pupils participate the exercises. 

have been speaking from own personal ex- 
periences both student and observer, and 
hope that through this brief discussion the teachers 
the Southwest will give little more thought 
the teaching the poor children. 


Diego DeVargas 


Uncharted Ways. Caroline Dale Snedeker. 
trated Manning Lee. Doubleday, Doran, 
1935. $2.00. 


The books Caroline Dale Snedeker have, more 
than any other modern books for young people that 
know of, the personal tone the story-teller. Mrs. 
Snedeker comments, explains, interprets; and 
well that she does so, for here her subject matter 
strange, even alien the present. 

Uncharted story Margaret Stevenson, 
Quaker, the New England colonies the Seven- 
teenth Century. With exceptions, meticulously noted 
the author, the story based the life Mary 
Dyer. Marmaduke Stevenson, William Robinson, the 
Macys, and course Governor Endicott, John 
Winthrop, and John Cotton, all whom enter the 
narrative, are actual folk, mentioned the records 
the colonies. 

Perhaps period history less comprehensi- 
ble today than this Seventeenth Century. Reli- 
gious intolerance, theology, and the Puritan strictness 
conduct are puzzling and distasteful. need 
Mrs. gentle interpretation: “Theology 
was the whetstone wit that generation, mental 
activity empowered with the dynamic profound 
was age saints and martyrs. 
things that are not were powerful realities 
those people, and sustained them through unbeliev- 
able material hardships. This Mrs. Snedeker under- 
stands well and makes clear that, although the 
book deals with the persecution the Quakers, there 
bitterness the telling. the Bostonians she 
says: something said for them. They 
had not come America for religious toleration. 


closely unified. Greater provision made 
for desirable habits, attitudes and appre- 
ciations. Increased promise given for 
education contribute the larger de- 
mands society leisure activities and 
social and civic relationships. 


the pedagogy instruction language 
must some respects appear great 
enigma. Nevertheless, one must admit, 
after examination the research 
which this issue THE offers 
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Noble that is, negative quality beside the 
glowing faith these Puritans 

thought important the story Margaret Steven- 
son. Orphaned and penniless York, eleven-year- 
old Margaret undertakes look after the children 
the Whigpens return for her passage Amer- 
ica. Roger Whigpen charge group 
Scottish prisoners, partisans Charles who are 
being sent the iron works Braintree and Lynn. 
The Whigpens, cruel, loutish, quarrelsome, dishon- 
est, virtually enslave Margaret. She unable 
escape from them Boston, and forced accom- 
pany them Maine when they take flight from the 
anger Roger defrauded employers. 
Boston, Margaret had come under the influence 
the beloved John Cotton, but the wilderness 
Maine, there companionship and comfort. 
Revolting last from the humiliations forced 
her the Whigpens, she runs away, comes upon 
meeting Quakers, and thereby gains second 
escape from fear and hatred. discovered that 
one the Quaker preachers Marmaduke Steven- 
son, her uncle. With him and his fellow-worker, 
William Robinson, she travels Boston 
the course this journey she finds her 
Jonathan, but Quakerism forces the two 
apart. This the most severe test 
faith, harder bear than the imprisonment, the 
whipping, and the sentence death imposed her. 
But she does not waver, and last reaches 
where she and Jonathan may 
live peace. 

—Jane Foster 


The teacher fifth and sixth grade 
English should experiment with the radio 
her teaching and while doing main- 
tain open-minded and correlative 
critical attitude weighing and judging 


examples, that educators are making 
earnest efforts curb the “anarchy” 
which Mr. Follett refers, and advance 
standards English. 
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Anton and Trini: Children the Alpland 
Beppo and Lucia: Children Sunny Italy 
Jean and Fanchon: Children Fair France 
Karl and Gretel: Children the Fatherland 
Klass and-Jansje: Children the Dikes 

Erik and Britta: Children Sweden (in press) 


For complete information write our nearest office 


SILVER BURDETT COMPANY 


New York Newark Boston 


Chicago San Francisco 


Sheridan-Kleiser-Mathews 


SPEAKING AND WRITING ENGLISH 
REVISED 


CHILD led interpret and evaluate what 

has done seen. What thinks shown 
more interest than mere recital events. 
Genuine experience, spontaneous activity rather 
than the artificial made-to-order kind, the basis 
oral and written composition. 


Equally important, the child taught how 
write correctly and well. 


Grades three eight, three-book six-book 
editions. manual. 


BENJ. SANBORN CO. 


CHICAGO NEW YORK 
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